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Background Participants Assessments

There are few interventions for Spanish-English emergent — emention o Assessments Were adnpmstered to participants in both
groups at three timepoints: pre-intervention period, post-

bilinguals who have language delays (Duran et al., 2016; Child Sex

Guiberson & Ferris, 2019). When the home language is Foml 461 p Intervention period, and a 3-month follow-up.

supported, children benefit in their cognitive, cultural, and Recetving El (Part €) Services Variable Measure and Description
. . ~ . . . Yes 20 Caregiver Use of EMT en Espatiol Strategies Coded from a 15-min video recorded naturalistic
social skills. EMT en Espanol 1s a caregiver-implemented No 10 olay sample between the caregiver and child with

- . . . Caregiver Education Level a standardized set of toys and books (CCX)
communication mtervention that haS been adap ted fOr, and Less than high school Child Spontaneous Use of Words Child’s number of unprompted words during the

validated by, Spanish-speaking families in the US (Peredo et ig?fée}f;hffﬁloﬁhml 15-min caregiver-child interaction with a
. . . o standardized set of toys and books
al-: 201 8) The purposc of this RCT was to examine the Caregiver Country of Origin Bilingual Receptive Language Standardized measure: Receptive One Word

Mexico

effects of teaching caregivers to implement EMT en Espanol. U.S. (Puerto Rico) :_ :_ Picture \(f&ﬁv;l%ll;st-4 Spanish-Bilingual

Secondary analyses included child language outcomes and Honduras 4 q Bilingual Expressive Language Standardized measure: Expressive One Word

: . g : : El Salvador ‘- 4- : : Picture Vocabulary Test-4 Spanish-Bilingual
social validity of the intervention package. Peru 1 1 e by

Dominican Republic

Research Questions Results

1. Do caregivers in the intervention group demonstrate Caregiver Outcomes
more EMT en Esparnol strategies than caregivers 1n the Pre Post Follow-up

control group?’ Intervention Wait-list Control [ntervention Wait-list Control [ntervention Wait-list Control
M (SD) . . d M (SD)
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Do children 1n the intervention group show higher % Matched turns .31
: d : bul F he EMT % EXpansions 12 (
expressive and receptive vocabulary arter the en % Child Targets .18 (

Espanol intervention than children 1n the control group? % Responsiveness 1.00 (.

p< 0.05, **p < 0.01, ***p < 0.001

1
1
1

0
8
1
0

Child Outcomes
Do caregivers 1n the intervention group find EMT en ROWPVT-5BE Unprompted NOW —e—riesimert Unprompted NTW

Espariol to be a culturally valid intervention? %
Method

Twenty-one caregiver-child dyads from low-income

households were randomized to the intervention or waitlist- Discussion
control group. Children were eligible if they were between Caregivers increased and maintained their language support strategies (target talk and expansions), and children showed

the ages of 30-42 months, had a language delay, and did not improvement 1n their overall receptive and expressive communication. Results from the social validity measure were positive,
have an additional diagnosis. Bilingual therapists taught but these results also led to adapting the intervention to be more culturally congruent (e.g., removing the strategy “avoid
caregivers in the intervention group EMT en Espariol providing directions” to the child). For populations who are underrepresented 1n research and who have otten been overlooked
strategies using the Teach-Model-Coach-Review (TMCR; In practice, access to high quality interventions such as EMT en Espanol are a promising step towards equity. Future research
Roberts et al., 2014) approach. All intervention was should focus on child outcomes, longer-term outcomes, and other child populations (e.g., autism).
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conducted in the home in play, book, and everyday home Reterences

routlnes . Peredo, T. N., Mancilla-Martinez, J., Durkin, K., & Kaiser, A. P. (2022). Teaching Spanish-speaking caregivers to implement EMT en Espafiol: a small randomized trial. Early Childhood Research Quarterly, 58, 208-219.
Findings also presented at 2022 ASHA Convention:
Peredo, T. N., Mancilla-Martinez, J., Durkin, K., & Kaiser, A. P. (2022, November). Effectiveness of caregiver-implemented EMT en Espafiol: Results of a small randomized trial. Virtual presentation at the American Speech-Language Hearing (ASHA) Conference, New Orleans, LA.

VAN D E RB I LT K E N N E D Y C E N T E R This poster was printed by the Technology Core of the Vanderbilt Kennedy Center, Vanderbilt University, supported
in part by NICHD Grant P30 HD15052. The Vanderbilt Kennedy Center is devoted to unlocking the mysteries of the
FOR RESEARCH ON HUMAN DEVELOPMENT brain and child development . and improving the lives of people with disabilities.  kc .vanderbilt.edu




